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Dean of the School of Medicine, 1920-1935
1921-22. At the beginning of the last academic year a radical change was
made in the curriculum. It has been a time-honored custom to assign stu-
dents who are just commencing the study of clinical disease at the beginning
of their third year, to the out-patient clinic where they obtained a fleeting
glance of a multitude of individuals in many stages of health and disease,
while the Seniors in their fourth year were admitted to the wards to study
individually and at length disease in bedridden patients. For many reasons
it has been decided to reverse this order, and the result of the change has
been most gratifying.
The criticism has been justly made of medical education that its con-
ception of disease is too restricted and that only after graduation does the
physician acquire a knowledge of the life history of disease. Too often in
his school years the student's attention is monopolized by hospital cases
which manifest only a stage in the history of the patient, and the larger
field as it may present itself in the ambulatory clinic frequently is utilized
only for minor courses of physical diagnosis, except in certain specialties.
By reversing this old order it is felt that a step forward has been taken.
1922-23. The benefit to the student is most obvious in the type of thesis
presented for graduation. The requirement of a thesis has long been con-
sidered of importance by the Faculty, but heretofore the student has been
handicapped by the fact that, although a thesis was demanded, adequate
time was not allowed for its preparation. It is not expected that every thesis
will be of paramount importance; indeed, there is no known method for
selecting students which will assure any large number of promising inves-
tigators at the end of the medical course. The most that can be done is to
put the student in the proper atmosphere, to provide opportunity, and to
place a premium on research. Even then a school should be considered
fortunate if the various classes ultimately produce a small number of investi-
gators. The thesis aids in this desired result, and with the time now avail-
able for its preparation, extending over a period of three years, it is gratify-
ing to know that a considerable number of these studies are worthy of
publication.
While research is an aim of the School, it is not the only one. The
primary responsibility is to give the student a thorough foundation in medi-
cine; but, in order to develop his initiative and judgment in analyzing the
problems of health and disease, emphasis must be placed on original in-
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1924-25. Specifically, the plan under consideration is an abolition of the
present year system with its resultant division of the student body into
classes. The student would be allowed to select the sequence of his studies
from the courses offered in the School; the number and arrangement of
courses to be completed in any period of time would be largely a matter of
choice and ability on the part of the student. Obviously, admission to a
course would depend upon the student's preparation for that particular dis-
cipline and would be subject to the approval of the responsible instructor ...
These changes may seem radical, but after all they are in accord with
adopted systems of graduate education in which Medicine should be in-
cluded. There must, of course, be some check on the student's accomplish-
ments. Group examinations, as well as the graduating thesis, would serve
this purpose. For the convenience of the faculty such examinations may be
given at fixed times, but within reasonable limits the student may determine
when he will present himself for such a test . . . It is hoped that by the
elimination of the class system, the pupil who acquires knowledge less rapid-
ly will be less reluctant to spend more time in preparation, while the more
brilliant scholar will be more willing to spend longer periods in investiga-
tion and specialization.
1930-31. In our approach to problems of education it is necessary to
determine what we mean by the term "education". How to learn and how
to teach others what you have learned are two different problems. Univer-
sities should be interested primarily in providing opportunity for learning
and not in giving instruction. Teaching need enter only in so far as there
is failure to learn . . . Every effort must be made not to stifle the oppor-
tunities for learning by building up a great machine for teaching. . . . In
short, a university should protect learning against the inroads of teaching
and methodology of all sorts.
1931-32. Such a liberal system of education places much responsibility
upon the students, who in general have responded satisfactorily to the oppor-
tunities offered them. The burden that falls upon the instructional staff, it
must be understood, is greatly augmented through this system, because
didactic lectures are in large part replaced by small group conferences, and
because of the large number of elective opportunities. The conferences,
though interesting, are time-consuming both in conduct and in preparation.
The electives, the majority of which are only open to a few students at a
time, are demanding upon the energy of the instructor because of the in-
dividual attention which he is inclined to give to the more responsive stu-
dents. Most students take electives, it is true, with the result that many
of those who do are students of average ability. These are likely to get less
attention from instructors than the few who are brilliant. Students of aver-
age ability, therefore, may lack guidance to a certain extent and may have
difficulties for this reason until they become accustomed to relying upon
their own initiative, as most of them ultimately do....
To give the student further opportunity, as well as to take advantage of
the extraordinary facilities that are offered in the School through associ-
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ation with staff members, it has been the policy to keep every department
actively at work throughout the calendar year. Formal instruction is not
available through the vacation periods, but laboratories and clinics remain
active, the former geared perhaps to a lower level of activity. For the stu-
dent these vacation periods often yield the greatest harvest of his training
period. His associations with his instructors are more intimate, and free-
dom from even a relatively small amount of required work permits the use
of interest and intelligence in a way that is well-nigh impossible at other
periods, when the time of student and faculty member is so likely to be
absorbed by regular duties....
The attitude of students toward the School after graduation has become
more and more one of interest and loyalty. The comment most frequently
made by returning graduates is that their preparation has fitted them to
meet the problems of medicine more logically and intelligently than their
colleagues from many other schools, even though the latter at the beginning
of their professional careers often seem to possess greater factual knowledge.
This indicates that the objectives of the educational policy at Yale, namely,
to enable the student to solve his problems by the use of intelligence rather
than memory, are being approached.